
Abstract

Emerging benefits of yoga for traumatic brain injury (TBI)
suggest that broader accessibility to community-based yoga
programming is important. This cross-sectional, mixed
methods study sought to identify best practices for adapting
and delivering community-based yoga to people with TBI.
An online survey was sent to 175 yoga teachers trained to
teach LoveYourBrain Yoga, a community-based, 6-week,
manualized program for people with TBI and their care-
givers. The survey instrument included open- and closed-
text questions assessing teachers’ perspectives on the most
and least helpful adaptions for asana, meditation, pranaya-
ma, and group discussion, and on the LoveYourBrain Yoga
training and support. Responses we re analyzed using
d e s c r i p t i ve statistics and qualitative content analysis.
Eighty-six teachers (50%) responded. Best practices for
adapting yoga for TBI revealed six themes: (1) simple, slow,
and repeated; (2) creating a safe space; (3) position of the
head and neck; (4) demonstration; (5) importance of props;
and (6) special considerations for yoga studios. Three
themes emerged for yoga program delivery: (1) structured
yet flexible; (2) acceptability of compensation; and (3) time
management. Eighty-nine percent of teachers reported that
the program manual was very/extremely helpful, yet nearly
half (49%) adapted the manual content often/always. To
deliver community-based yoga services for TBI, we recom-
mend an environment with props, low light and noise, and
sufficient space, along with the facilitation of consistent
instruction with a manual that allows for flexibility. We rec-
ommend that yoga teachers have skills in physical modifica-
tions for the head and neck; slow, simple, and repeated cue-
ing to facilitate cognitive processing; managing challenging
behaviors through redirection techniques; and promoting
safety through inclusivity, compassion, and personal agency.
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Introduction

In the United States, 2.8 million people experience a trau-
matic brain injury (TBI) each year,1 and as many as 5.3 mil-
lion people are living with TBI-related disability.2–4 A TBI is
a chronic health condition defined by a range of physical,
emotional, and behavioral symptoms and can vary in sever-
ity from mild (including concussions) to severe.5 Across all
severity levels, people with TBI often experience impair-
ments to their cognition (e.g., attention, memory, executive
functions),6 psychosocial health (e.g., anxiety, depression),7

and physical functioning (e.g., balance, gait, overall weak-
ness); these effects can compromise functional independ-
ence in daily living and impede participation in employ-
ment, recreation, and community activities.8 Family mem-
bers also experience adverse effects from the demands of
serving in a caregiving role, including anxiety, depression,
and poor physical health.9

Given the chronic nature of TBI, individuals who expe-
rience this injury require a continuum of care that supports
their transition to living in the community.10 A Cochrane
Review found that patients with brain injury discharged
from inpatient rehabilitation significantly benefit from
access to community-based services appropriate to their
needs.11 However, people with TBI often experience diffi-
culty identifying and accessing TBI-specific community
services, a problem that can significantly undermine their
quality of life.12,13
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The LoveYourBrain Foundation has sought to address
the lack of holistic community-based services by offering a
free, 6-week yoga and psychoeducation program for groups
of people with TBI and caregivers in yoga studios across the
United States and Canada.14 Yoga, which encompasses phys-
ical movement (asana), breathing exercises (pranayama),
meditation practices, and moral principles,15,16 has been
shown to improve outcomes for people with TBI, including
physical functioning,17 emotional regulation,18 psychological
well-being,19 and quality of life.20 Each weekly class in the
LoveYourBrain Yoga program is designed to include multi-
ple components: 10 minutes of pranayama to enhance nerv-
ous system regulation and attention control; 45 minutes of
gentle yoga to improve strength, flexibility, and balance; 15
minutes of guided meditation to enhance attention control,
mood, and nervous system regulation; and 20 minutes of
facilitated discussion with psychoeducation to build com-
munity connection and skills in resilience. A recent study
evaluating the feasibility, acceptability, and effectiveness of
the LoveYourBrain Yoga program in 45 yoga studios in 18
states and 3 Canadian provinces found high satisfaction and
significant improvements in quality of life, resilience, posi-
tive affect and well-being, and cognition among 705 people
with TBI.21

The emerging benefits of yoga for TBI suggest that
broader accessibility to community-based yoga program-
ming has potential to facilitate ongoing rehabilitation and
community integration. However, best practices for adapt-
ing and delivering yoga services for people with TBI in
community settings remain understudied. Although some
principles for adapting yoga for other neurological condi-
tions (e.g., stro k e ,2 2 multiple sclerosis, Pa rk i n s o n’s
Disease23) and trauma (e.g., posttraumatic stress disorder
[PTSD]24) may apply to TBI, the complexity and hetero-
geneity of symptoms in TBI require separate investigation
to understand best practices for safely adapting yoga for this
population. 

The few studies that have identified important TBI-
specific modifications for yoga (e.g., avoiding forward folds,
minimizing movement of the head, using landmark s
instead of “left” and “right” direction cues, slow and repeat-
ed instruction, ignoring/reorienting misbehavior, using
props for transitions)14,17,25 and community-based yoga pro-
gramming (e.g., travel distance, psychosocial environment,
scheduling, free of cost)14 have focused on clinicians’ and
patients’ perspectives, which likely differ from the perspec-
tive of yoga teachers with specific training and expertise in
how to effectively offer yoga for TBI in community settings.
Thus, there is opportunity to leverage the large network of
yoga teachers implementing the LoveYourBrain Yoga pro-
gram to better understand their perceptions of best practices
for safely adapting yoga for TBI and the barriers and facili-

tators to implementing a large-scale community-based yoga
intervention for this underserved population. 

This cross-sectional, mixed methods study sought to
identify yoga teachers’ perceptions of the best practices for
adapting and delivering yoga for people with TBI in com-
munities across the United States and Canada through the
L ove Yo u r Brain Yoga program. Such insights will have
important implications on the design and implementation
of yoga programming to support ongoing rehabilitation and
community integration for people affected by TBI and
other specialized populations more broadly.

Methods

The study received approval from the Dartmouth College
Committee for the Protection of Human Subjects. We
a d h e red to the St rengthening the Re p o rting of
Observational Studies in Epidemiology standards.26

Study Design and Participants
This cross-sectional, mixed methods study collected both
quantitative and qualitative data concurrently via an online
survey. Qualitative data were collected to contextualize and
provide a richer understanding of the quantitative data.
Individuals were eligible to participate in this study if they
were 18 years or older, comfortable reading and writing in
English, had been trained by the Love Yo u r Br a i n
Foundation to offer the LoveYourBrain Yoga program, and
consented to participate in the study.

LoveYourBrain Yoga Program
Since 2015, the LoveYourBrain Foundation has implement-
ed the LoveYourBrain Yoga program, a free, 6-week, com-
munity-based yoga program for groups of individuals with
TBI and their caregivers. The LoveYourBrain Foundation
partners with yoga studios across the United States and
Canada and trains yoga teachers to offer this program, with
specific goals of promoting community integration and
resilience. Each program includes 7 to 13 students and is
offered on a quarterly basis. Yoga teachers are eligible to
become partner teachers if they have a minimum of 200
hours of yoga teacher training; experience teaching gentle
yoga, meditation, and pranayama; experience or a strong
interest in teaching people with TBI and physical and/or
cognitive limitations; and yoga teacher liability insurance.
Each program is taught by a lead yoga teacher and an assis-
tant yoga teacher whom (at the time of this study) the
LoveYourBrain Foundation pays $50 and $25 per class,
respectively. To facilitate teachers’ preparation and enhance
teaching fidelity, LoveYourBrain requires that each teacher
submit an audiorecording of themselves mock teaching the
first class and then provides constru c t i ve feedback.
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LoveYourBrain also schedules mentorship calls with each
teacher after the first, fourth, and final classes to provide
support and to workshop challenges during program deliv-
ery.

A yoga teacher who is also a Certified Brain Injury
Specialist and expert in health services research leads the 18-
hour training. The training includes both didactic and
experiential learning components designed to incre a s e
trainees’ knowledge around neuroanatomy, neurophysiolo-
gy, and neuroplasticity; TBI causes, consequences, and reha-
bilitation strategies; and TBI-specific modifications for
asana, meditation, pranayama, and facilitated group discus-
sion. Trainees attend lecture and participate in role playing
to build skills around effectively delivering the
LoveYourBrain Yoga program curriculum. The curriculum
(available from the authors on request) is outlined in a man-
ual that teachers from partner studios use to guide each
class. Each class consists of asana, meditation, pranayama,
and psychoeducation in the form of guided group discus-
sion. More information about the development and content
of the LoveYourBrain Yoga program curriculum has been
published elsewhere.14,21

Recruitment 
Participants were recruited via an email list of 175 yoga
teachers who had been trained to offer the LoveYourBrain
Yoga program from 2015 to 2018 and previously consent-
ed to receive emails about opportunities related to the yoga
program. We sent email invitations that included informa-
tion about the purpose of the study and a link to the survey.
Prospective participants were first presented with an infor-
mation sheet and asked to provide informed consent before
continuing to the survey. Three follow-up emails were sent
to recruit further participants until saturation was achieved.
Recruitment was conducted and data were collected for 3
weeks in February 2019.

Measures and Data Collection
We developed an online survey in Qualtrics that comprised
both closed- and open-text responses. Participants were first
oriented to the purpose of the survey with the opening
statement, “We want to learn about the ’best practices’ for
adapting yoga, meditation, and pranayama for TBI. This
way, we can better prepare other yoga teachers to make their
classes more accessible for this population.” Subsequently,
participants were asked to respond to separate questions
about what they found the most helpful to enable students
to successfully practice asana, meditation, pranayama, and
group discussion, respectively. They were also asked to
respond to what they found the least helpful in each of these
areas. 

Then, participants were oriented to the second aim of

the survey with the opening statement, “We also want to
learn about the ’best practices’ for delivering yoga service
programming for the TBI community.” Subsequently, they
were asked to respond to closed- and open-text questions
related to the perceived helpfulness of the training, infra-
structure, compensation, and technical support provided by
the LoveYourBrain Yoga program. Open-text questions
were used to provide further elaboration on closed-text
answers. For example, participants were first asked to
respond to the question, “How helpful or unhelpful have
you found the manual as a tool for guiding your classes?”
Seven response options (extremely, very, moderately, slightly,
not at all, not applicable—I chose not to use the manual when
I taught the classes, and not applicable—I have not taught the
program yet) were followed by an open-text question that
asked participants to please explain their answer in greater
detail. At the end of the survey, brief information on
sociodemographic characteristics (age, sex, educational
attainment, ethnicity, race,27 and geographic region of prac-
tice), yoga training background (e.g., date of certification,
type[s] of certification[s]), and specialized yoga teaching
experience (e.g., clinical populations) were also collected.
The survey was pilot tested for clarity and comprehension.

Analytic Strategy 
We used Stata (version 15.0) to analyze quantitative data
using descriptive statistics. We used Dedoose (ve r s i o n
8.2.14) to analyze open-text responses using inductive con-
tent analysis, a qualitative content analysis approach that
classifies narrative text into broad categories or themes.28 We
intentionally convened a research team with distinct per-
spectives and qualifications, including a researcher with
expertise in public health and previous experience partici-
pating in the LoveYourBrain Yoga program as a TBI sur-
vivor (NC); a researcher with expertise in nonprofit pro-
gram administration for people with brain injury (SZ); and
a researcher with expertise in survey methodology, qualita-
tive research, and designing, teaching, and evaluating yoga
i n t e rventions for people with neurological conditions,
including the LoveYourBrain Yoga program (KZD). The
research team met to code six initial transcripts and created
a preliminary codebook to ensure consistency in the inter-
pretation of the data. Subsequently, one researcher (NC)
coded all the transcripts, and a second researcher (SZ)
coded a subset. The research team met periodically to
re v i ew, discuss, define, and refine candidate themes.
Throughout data collection, the coding structure and emer-
gent themes and subthemes were iteratively expanded based
on emerging patterns across the dataset. To enhance the
t ru s t w o rthiness of our qualitative data analysis and
interpretation, we maintained an audit trail to keep notes
about decisions made during these processes.29



Results

Participant Characteristics
Of the 175 teachers who were contacted, 174 had valid
email addresses, 131 clicked on the study link, and 129 met
inclusion criteria. Eighty-six people provided a response to
the first question (Figure 1), which resulted in a 50%
response rate.

The majority of participants were female, White, and
ranged in age from 25 to over 65 years old (Table 1). Yoga
teaching qualifications ranged from 200 to 1,300 hours of
accumulated trainings. Nearly a quarter of teachers had
more than 10 years of experience teaching yoga. Teachers
had participated in the LoveYourBrain Yoga 18-hour train-
ing in 2019 (n = 1), 2018 (n = 35), 2017 (n = 30),
2016 (n = 14), and 2015 (n = 1). Prior to completing the
LoveYourBrain Yoga training, 35% had previous experience
teaching yoga to people with TBI, and 58% had experience
teaching other clinical populations. Overall, participants
rated the quality of the 18-hour training a median of 9 out
of 10 (range 7–10), and a majority (78%, n = 64) reported
that they felt “very prepared” or “extremely prepared” to
teach yoga adapted for TBI upon completion. Teachers
commonly reported that teaching in the LoveYourBrain
Yoga program had increased their awareness of the “invisi-
ble injury” that is brain injury and enhanced their level of
empathy. For example, some teachers mentioned that they
are now more attentive to room stimuli and conscious that
there could be individuals with TBI present in their other
classes, and so have begun integrating TBI-specific modifi-
cations to ensure accessibility.
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Figure 1. Flow Diagram of Study Participants Table 1. Participant Characteristics and Teaching
Experience (n = 86)

Total survey invitations sent

(n = 175)

Potential participants (n = 174)

Undeliverable email (n = 1)

Clicked on survey link 

(n = 131)
Did not click on survey link 

(n = 43)

Eligible 

(n = 129)
Ineligible

• Did not participate in

LoveYourBrain training 

(n = 2)

Analyzed 

(n = 86)
Not analyzed 

(n = 43)

Characteristic 

Sex

Female

Male 

Age (y)

25–34 

35–44 

45–54 

> 55

Education

Less than bachelor’s degree

Bachelor’s degree in college (4-year)

More than bachelor’s degree

Race

White

Black or African American

American Indian or Alaska Native

Two or more

Other

Ethnicity

Non-Hispanic

Hispanic

Geographic region of practice

U.S. Northeast

U.S. Midwest

U.S. South

U.S. West

Canada

Experience teaching yoga (y)

< 5

5–10

> 10

Total training hours 

200–300

500

700–800

> 1,000

Previous experience teaching people with

TBI 

Previous experience teaching other clinical

populations

n (%)a

73 (92)

6 (8)

25 (29)

28 (33)

21 (24)

12 (14)

15 (19)

33 (41)

32 (40)

74 (93)

1 (1)

1 (1)

2 (2.5)

2 (2.5)

74 (93)

6 (7)

23 (29)

18 (23)

11 (14)

20 (25)

7 (9)

26 (32)

35 (44)

19 (24)

42 (52)

24 (30)

7 (9)

7 (9)

28 (35)

46 (58)

aNumbers differed across analyses due to occasional missing data.
Sample sizes ranged from 79–86.
TBI = traumatic brain injury.
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I now offer several of the modifications I learnt for
teaching people with TBIs in my regular classes, as
everyone benefits from accessibility. I am more aware of
students coming with their own stories, challenges, etc.,
that they may not even share with us, but we need to be
mindful of. I think overall it has made me more com-
passionate, open-minded, and made me appreciate the
power of community even more. [ID 119, 25-29 years
of age, 5–10 years teaching experience, 200 hours of
training]

Best Practices for Adapting Yoga for TBI
After reaching saturation, the following six themes emerged
related to best practices for adapting yoga for TBI: (1) sim-
ple, slow, and repeated; (2) creating a safe space; (3) position
of the head and neck; (4) demonstration; (5) importance of
props; and (6) special considerations for yoga studios. Table
2 summarizes recommendations of best practices by theme. 

Simple, Slow, and Repeated
Nearly all teachers commented on the importance of com-
municating through simple, clear, and concise language.
For example, one teacher shared the importance of using
“empowering cues with clear, simple language. It works best
to avoid the poetic, flowery language that can sometimes be
heard in yoga classes. Especially when referencing the body,
e.g., ‘top of the head’ vs. ‘crown’” [ID 20, 30–34 years of
age, 5–10 years teaching experience, 700 hours of training].
Other strategies for simplifying language included using
landmarks instead of “left” and “right,” which teachers per-
ceived were commonly confused by students, and avoiding
the use of Sanskrit when possible to avoid confusion. As one
teacher explained, “I tend to use more simple instruction
and create spatial awareness with reference points” [ID 20]. 
Most teachers noted the importance of slower pacing and
repetition of cues alongside slow movement to allow stu-
dents to focus on the sensations of their bodies. One teacher
commented on pace and tone by sharing that “a steady and
calm voice leading the meditation, with ample pauses,
helped keep everyone present . . . yet [allowed] room to
process what was just said and follow the verbal instruction”
[ID 123, 45–49 years of age, < 5 years teaching experience,
1,000 hours of training]. Teachers emphasized the value of
slow movement to facilitate interoception and minimize
cognitive fatigue from processing too much information. 

Slowing each movement and instruction down and
teaching small parts with repetition, rather than entire
sequences. For example, introducing puppy pose as its
own thing, separate from any sequence that it is usual-
ly a part of, and letting people slowly adjust to the feel-
ing of the pose, breathing in the pose, settling and 

Table 2. Summary of Recommendations of Best Practices
for Adapting and Delivering Community-Based Yoga to
People with TBI

Theme 

Adapting yoga for

TBI

Simple, slow, and

repeated 

Creating a safe

space

Position of the

head and neck

Recommendations

•  Use clear, single-step instructions. 

•  Use slow, mindful pacing. 

•  Use concrete references for body

parts (e.g., “top of the head” instead

of “crown of the head”).

•  Use slow, step-by-step transitions

between poses. 

•  Use landmarks (e.g., “clock wall”)

for directions instead of “right” and

“left.” 

•  Include repetition of movements and

sequences.

•  Avoid offering too many options for

modifications.

•  Avoid use of Sanskrit. 

•  Use encouraging, invitational lan-

guage that supports agency and self-

compassion (e.g., “do what feels

right for you”). 

•  Emphasize interoceptive awareness

(e.g., “notice what sensations are

most present”). 

•  Give permission to take a break,

stop, or continue with movement

(e.g., “ask yourself if what would

feel most supportive for you is to

continue with rest or to continue

with movement. Listen deeply from

your caring heart. Honor what you

need . . . ”). 

•  For group discussion, have students

to sit in a circle. Empower them to

listen or to speak as participation,

and positively acknowledge those

who decide to share. Explain time-

management expectations upfront. 

•  Avoid or modify inversions that put

pressure on the head and neck (e.g.,

downward dog, child's pose, puppy

pose), such as by using a prop

under the head or under the body to

minimize the decline.  

•  Avoid or modify inversions when the

head drops below the heart (e.g.,

forward folds), such as by placing

hands on blocks in a halfway lift

posture instead of hands to the floor.

•  Avoid or modify movement of the

head to minimize exacerbation of

vestibular symptoms.

(continued on next page)



adjusting, without instructing them to move right into
another pose rapidly before and after. The simplicity of
each pose in itself, going slowly and limiting the num-
ber of flows, seems to help my students more than
attempting to keep up with a set of sequenced instruc-
tions that is more difficult for processing. [ID 123]

Although slow and repetitive cues were important for pro-
cessing, a few teachers noted that although students should
be provided with options to modify or adapt asana, provid-
ing too many options was not ideal because it can promote
“decision paralysis or decision fatigue” [ID 27, 25–29 years
of age, 5–10 years teaching experience, 200 hours of train-
ing].

Creating a Safe Space
Nearly all teachers commented on the importance of creat-
ing a “safe space.” Many teachers commented that encour-
aging and invitational language allowed students to practice
in a way that fostered exploration and creativity while
remaining safe and accessible. Teachers also shared that it
was important to often give permission to take a break or
stop and to provide reminders that asana, meditation, and
pranayama do not have to be performed in any specific way
to empower students to choose a level of practice that is
right for them. For example, a teacher shared that she would
offer the following cue in her classes: “[I]f it feels best for
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Table 2. continued
Theme 

Adapting yoga for

TBI

Position of the

head and neck

Demonstration

Importance of

props

Special considera-

tions for yoga 

studios

Program delivery

Structured yet 

flexible

Recommendations

•  Avoid or modify all-fours postures to

minimize strain on the head, neck,

and/or shoulders from whiplash. 

•  Modify supine postures to support

the head and neck by using a blan-

ket, bolster, or side-lying alternative.

•  Limit or modify up-and-down move-

ment by sequencing poses strategi-

cally (e.g., group all supine, all-

fours, and standing poses) and by

including one or more additional

breaths midway through transitions

to and from standing.

•  Demonstrate poses before giving

verbal instruction. 

•  Mirror students. 

•  Include two teachers so that one can

demonstrate while the other pro-

vides verbal cues to accommodate

different cognitive processing abili-

ties. 

•  Ensure that many different props are

available (e.g., chairs for people with

vestibular challenges, blankets for

under the head and knees, wall for

balance, eye masks for blocking

light, bolsters for elevating supine

positions, blocks for transitions).

•  Limit the amount of light by diming

lights, using blinds, facing students

away from windows, and/or encour-

aging use of sunglasses.

•  Limit the amount of sound by avoid-

ing music or only using soft instru-

mental music. 

•  Have adequate temperature regula-

tion and avoid warmer temperatures.

•  Ensure sufficient space between

mats for students, props, service

dogs, etc.

• Use a manual to offer a structured

format while allowing flexibility to

tailor to different groups’ abilities.

• For group discussion, have specific,

positively worded questions to keep

the conversation focused.

Theme 

Program delivery

Acceptability of

compensation

Time management

Recommendations

•  Pay both a lead and assistant

teacher for their time and unique

contributions. 

•  Manage teachers’ expectations by

acknowledging that time may be

needed before and after class to

answer questions from participants

(e.g., about transportation issues). 

•  Use direct and compassionate com-

munication about the expectation to

arrive to class on time.

•  For group discussion, use redirec-

tion techniques to manage people

who dominate conversation because

of deficits in self-awareness and

social awareness. 

•  For group discussion, establish clear

expectations up front that the teach-

ers’ role is a timekeeper who may

need to interrupt people to ensure

equal opportunities to participate.

(continued on next column)

Table 2. continued

TBI = traumatic brain injury.



your body and mind to stay in this resting place, please
make the empowering choice to honor that, and if it feels
good for you to continue moving, please also honor that
and continue on” [ID 68, 35–39 years of age, 5–10 years
teaching experience, 700 hours of training].

When it came to group discussion, many teachers
believed that inviting participants to sit in a circle, using
props for physical comfort, and balancing sharing their own
experiences with stepping back to allow students to voice
their perspectives helped to create a safe space and sense of
community. For example, one teacher shared, “[T]he phys-
ical environment/setting is important (e.g., be in a circle),
to be a facilitator [who] takes less and less place (we hold the
space for people to share amongst themselves . . . )” [ID
126, 30–34 years of age, > 10 years teaching experience,
500 hours of training]. Most teachers endorsed reiterating
the idea that eve ryone has an equal opportunity to
speak/share but does not need to if they do not feel com-
fortable. Some teachers noted that it was important to
acknowledge individuals when they did share, and a few
others suggested that breaking off into smaller groups facil-
itated further conversation. 

Position of the Head and Neck
Many teachers shared that poses that place the head below
the heart should be approached with caution. Specific
inversions that were identified as problematic included for-
ward folds, child’s pose, downward dog, and puppy pose
because of problems stemming from the position of and/or
pressure on the head and neck. Another pose that was men-
tioned as challenging for students was tabletop hands and
knees, as many had difficultly placing weight on their wrists
and knees and because looking up at the teacher from a
floor-facing position can potentially introduce strain,
fatigue, or pain in the head, neck, and/or shoulders: 

[Three quarters] of people in my group experienced
whiplash. Having the teacher in the front meant they
were often looking directly forward, which is problem-
atic for any prone or floor-facing poses (e.g., tabletop),
because looking up towards the front of the room
caused strain, fatigue, or pain in their head/neck/shoul-
ders. [ID 79, 30–34 years of age, 5–10 years teaching
experience, 500 hours of training] 

Additionally, a few teachers commented that students
sometimes struggled when practicing on their backs with-
out support under the head and neck, such as from a blan-
ket. Other teachers suggested giving students the option to
lie on their sides to avoid pressure at the back of the head.
Some teachers also commented on the sequencing of poses
and suggested limiting excessive up-and-down motion. As

one teacher explained, “[S]ometimes . . . too much up and
down in the sequencing . . . can be hard for dizziness, low
energy levels, people with headaches, and people who are
not accustomed to exercise” [ID 123]. In addition to the
order of poses, a handful of teachers shared that transitions
between poses should also be adapted. One teacher suggest-
ed that transitions should be “slow, thoughtful, and gentle
since some students may not wish to hang their head in
uttanasana [standing forward fold] or down dog” [ID 111,
25–29 years of age, < 5 years teaching experience, 500 hours
of training].

Demonstration
Teachers often acknowledged the importance of using dif-
ferent modes of communication to instruct yoga postures
because they felt some students processed visual informa-
tion more easily than auditory information. In particular,
many teachers noted that students with TBI benefited from
seeing a pose demonstrated before performing a posture of
movement. 

Many also mentioned the use of mirroring to support
students to more easily follow the movement patterns and
avoid confusion with right and left. A handful of teachers
underscored the benefit of having two teachers in the room
so that one could demonstrate while the other provided ver-
bal cues to meet the different learning needs of students:
“Most helpful is working with an assistant who can demo
the variations of poses while I provide the verbal cues. This
enables both visual and auditory learners” [ID 55, 45–49
years of age, 5–10 years teaching experience, 200 hours of
training].

Importance of Props
Nearly all teachers identified props as critical to students’
ability to find comfort, accessibility, and support in their
practice. Teachers noted that props could be used for asana,
meditation, pranayama, and even group discussion. In fact,
many teachers noted the importance of physical comfort as
a precursor for successful participation in all aspects of the
class. When asked to think about best practices for medita-
tion, teachers sometimes described that they noticed the
students who struggled were those who were experiencing
pain or tension in their body. In general, teachers identified
the following props as useful for people with TBI: chairs for
those with vestibular challenges (e.g., “offering a chair when
students have balance or vestibular challenges, and demon-
strating how to modify using the chair” [ID 88, 40–44 years
of age, < 5 years teaching experience, 200 hours of train-
ing]); blankets for support under the head, neck, and knees;
use of a nearby wall for help with balance; eye masks for
blocking light during meditation; bolsters for sitting on or
for lying on one’s back; and blocks for use throughout yoga
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practice, particularly during transitions from the floor to
standing and vice versa. 

Our studio is fully equipped with props in order to
accommodate our students, and we have found that
they are a great asset of helping our [LoveYourBrain]
students feel they are successful in a class. If they can’t
forward fold without getting dizzy, we give them a chair
to put their hands on in a fold, which has helped a cou-
ple of our dizzy students. [ID 45, 45–49 years of age, >
10 years teaching experience, 800 hours of training]

Special Considerations for Yoga Studios
Many yoga teachers noted environmental accommodations
in yoga studios that need to be considered for the TBI pop-
ulation, such as limiting the amount of light (i.e., dimming
lights, using blinds, facing away from windows) and sound
(i.e., no music or only “soft instrumental” music); adequate
temperature regulation (i.e., avoiding warmer tempera-
tures); and ensuring sufficient space for both students and
many props. As one teacher explained, “[W]e have a very
small space, so fitting everyone in comfortably (with props,
service dogs, etc.) can be a challenge as well as dealing with
issues like lighting, temperature, etc.” [ID 28, 45–49 years
of age, > 10 years teaching experience, 200 hours of train-
ing]. 

Best Practices for Yoga Program Delivery
The following three themes emerged related to best prac-
tices for delivering a yoga program for people with TBI: (1)
structured yet flexible, (2) acceptability of compensation,
and (3) time management. Table 2 summarizes recommen-
dations of best practices for each theme.

Structured Yet Flexible
Overall, teachers perceived the program’s structured format
to be highly valuable but indicated the importance of hav-
ing flexibility to tailor it to their particular group’s abilities.
Specifically, the majority (89%) of teachers reported that
the use of the LoveYourBrain Yoga program manual to
guide their classes was extremely/very helpful, especially for
guided meditation and group discussion (Table 3). For the
group discussion, teachers felt having relevant, prewritten,
and positively worded questions was useful. They believed
the questions gave a focus to the discussion and helped
everyone stay on track, but that a script should not be
directly read from. A few teachers perceived that the manu-
alized curriculum imposed rigidity, especially when it came
to asana, and reflected that there was a learning curve to
being comfortable teaching it. As one teacher described,
“[A]lthough I am an experienced teacher I found it chal-
lenging to follow someone else’s plan” [ID 8, 50–54 years of
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Table 3. Perceived Helpfulness of Aspects of Community-
Based Yoga Program Delivery to People with TBI (n = 86)

Perceived Helpfulness of Program

Delivery

Perceived helpfulness of manual for 

guiding classes

Extremely helpful

Very helpful

Moderately helpful

Slightly helpful

Not at all helpful

Not applicable—I chose not to use the 

manual

Not applicable—I have not taught the 

program yet

Frequency of modifying, omitting, or sub-

stituting parts of the manualized class

Always

Often

Occasionally

Rarely

Never

Compensation structure for lead teachers

Not enough

Just right

Too much

Compensation structure for assistant

teachers

Not enough

Just right

Too much

Did not submit audiorecording for 

feedback

Submitted audiorecording for feedback

Perceived helpfulness of audiorecording

feedback (n = 51)

Extremely helpful

Very helpful

Moderately helpful

Slightly helpful

Not at all helpful

Did not receive feedback

Did not participate in mentorship calls

Participated in mentorship calls

Perceived helpfulness of mentorship 

calls (n = 59)

Extremely helpful

Very helpful

Moderately helpful

Slightly helpful

Not at all helpful

n (%)a

52 (65)

19 (24)

5 (6)

2 (2)

0 (0)

0 (0)

2 (3)

13 (16)

26 (33)

29 (37)

7 (9)

4 (5)

21 (26)

59 (74)

0 (0)

32 (40)

48 (60)

0 (0)

29 (36)

51 (64)

19 (37)

15 (29)

6 (12)

1 (2)

1 (2)

9 (18)

21 (27)

59 (73)

22 (37)

24 (41)

11 (19)

2 (3)

0 (0)
aNumbers differed across analyses due to occasional missing data.
Sample sizes ranged from 79–86.
TBI = traumatic brain injury.



age, > 10 years teaching experience, 800 hours of training].
Some teachers remarked they must apply their own teach-
ing experience and knowledge to better adapt to their stu-
dents’ needs.

Despite the perceived helpfulness of the manual, near-
ly half of teachers modified, omitted, or substituted parts of
the manualized class either “o f t e n” (33%, n = 26) or
“always” (16%, n = 13). Of this group, most modified the
asana portion of the class to accommodate physical abilities
or to meet the energy levels of those attending. As one
teacher explained, modification 

was dependent upon who was present for that series
and what their current physical and mental capabilities
were. We used the wall or maybe didn’t use the wall for
support. I would offer more challenging options to
some if they wanted, or the opposite options to make it
less challenging. [ID 57, 35–39 years of age, 5–10 years
of teaching experience, 200 hours of training]

A handful of teachers suggested slowly building on stu-
dents’ capabilities and skills. One teacher explained, “I
found jumping right into the full outlined practice Day
One was sometimes too much for the students. So I started
teaching it as a progression, adding on each week” [ID 97,
30–34 years of age, < 5 years teaching experience, 200 hours
of training]. Another explained,

I always kept all portions of class, but would modify the
asanas and maybe change the timing for each portion
slightly to fit the schedule, depending if we started on
time or spent more time on one portion than planned.
I would go through asana movements [sic] less repeti-
tions to save time. I would avoid movements that
weren’t working for most students. I would omit some
movements repeated each week if more time was need-
ed to get to new movements, while allowing more time
for meditation/relaxation/discussion. [ID 86, 25–29
years of age, 5–10 years teaching experience, 200 hours
of training]

Acceptability of Compensation
Overall, teachers felt that it was important to have two
instructors guiding the classes to ensure safety and that both
should receive compensation. More teachers reported that
the compensation offered in the LoveYourBrain Yoga pro-
gram for assistant teachers ($25) was too low (40%) com-
pared to those who reported that compensation for lead
teachers ($50) was too low (26%). No teachers thought
either compensation amount was too much. Most teachers
felt that assistants should re c e i ve less than the primary

teachers because assistants have less responsibility. However,
some teachers acknowledged that assistants contribute in
other ways (e.g., interacting with students before and after
class, co-facilitating discussion, helping students modify
poses), so increasing the pay closer to the lead teachers’ may
show that assistants are equally valued. 

Teachers who were less satisfied with compensation
explained that the amount did not seem appropriate for the
time spent preparing for class, teaching the class, and tend-
ing to other responsibilities after class. For example, one
participant noted “the number of emails from participants
(much higher in volume than teaching a drop-in or non-
specialized series class) . . . [and] mentorship calls” [ID 27].
Another teacher said that the additional effort outside of
directly teaching the program affected their teaching team’s
morale. Despite the perceived burden among a few teachers,
of the teachers who utilized the technical support from
LoveYourBrain, a majority reported that submitting the
audiorecording and receiving feedback was extremely/very
helpful (n = 34, 66%) and that participating in mentorship
calls was extremely/very helpful (n = 46, 78%). A few of the
teachers who reported less satisfaction with compensation
shared that they still found it very meaningful to be
involved, but felt more like they were volunteering. 

Time Management
Many teachers found behaviors that were related to time
management most challenging for effectively delivering the
program. Some teachers requested tools for addressing
punctuality without singling students out or making them
feel embarrassed, as many students arrived late and created
disruption. Other teachers noted that they used redirection
techniques to keep the group discussion on time when peo-
ple exhibited verbosity. As one teacher explained,

[S]ome students had so much to share, but would dom-
inate the group or get very off topic. Letting them keep
going was not helpful, so I had to learn how to politely
redirect and engage the others who hadn’t had a chance
to share yet. [ID 119]

A handful of yoga teachers noted the importance of
allowing enough time for the 20-minute discussion or
believed that more time would have been optimal because
of the significant personal transformation that occurred
from the peer support and group discussion topics. To do
so, many teachers perceived that it was important to “set
very clear guidelines on time” to normalize interruptions
because some people spoke “excessively.” Teachers also
noted the importance of allowing people time to think
about the question asked before speaking. 
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Discussion

This study is the first to identify best practices for adapting
and delivering community-based yoga to people with TBI
in the United States and Canada. Our first recommenda-
tion for persons interested in offering adapted yoga for TBI
in community settings is the incorporation of slow, single-
step, and repeated cueing to facilitate cognitive processing30

and minimize cognitive fatigue31 for a safer and more satis-
fying yoga experience. Slow pacing that gradually integrates
more challenging postures may also facilitate the brain’s
adaptation to increased physiological demands of activity
over time and allow people to begin regaining their physical
fitness.32 Second, given that head trauma may also involve
cervical spine injury,33 we recommend use of physical mod-
ifications that minimize neck twisting, extension, and flex-
ion34 (which are common in yoga postures), and, to mitigate
pain exacerbation, avoidance of hands-on assists to either
the head or neck. Based on our results, we also recommend
modifications for when the head could be inverted below
the heart to mitigate blood pressure dysregulation and dizzi-
ness, such as in forward folds or in up-and-down transi-
tions35 and use of blankets under the head in supine or
prone positions to alleviate pressure. Third, we recommend
that yoga teachers learn skills in creating safe and nonjudg-
mental spaces (e.g., positive body language, self-compassion
tools36), especially given that many people with TBI often
feel misunderstood and isolated and have high levels of self-
criticism.37 Although our theme of creating a safe space has
parallels with research in adapting yoga for PTSD, one
important distinction is that safety among the PTSD pop-
ulation refers to promoting personal boundaries, whereas
our TBI-specific findings point more to a sense of safety
from inclusivity, compassion, and personal agency.24

Our results also have important implications on the
delivery of yoga services to support ongoing rehabilitation
and community integration for people affected by TBI.
Specifically, we recommend organizations seeking to deliver
TBI-focused yoga programming (e.g., brain injury alliances
and associations) use a manual that provides a structure for
the teachers to use as a guide while allowing for flexibility.
Not only does a manual enhance fidelity38 and more reliable
investigation of impact,39 but it also facilitates repetition
and a gradual progression of challenge, which people with
TBI have reported as valuable in yoga programming.14

Furthermore, a manual coupled with ongoing technical
support (e.g., mentorship calls) may also lower barriers to
teachers feeling confident enough to teach the TBI popula-
tion. We also recommend additional training for yoga
teachers in behavior management skills (e.g., redirection,40

identifying antecedents to the problem, and developing col-
laborative strategies41). Developing these skills is particular-

ly important, as such training is not a standard component
of most 200- or 500-hour yoga teacher trainings,42 yet dys-
regulation is common postinjury and undermines commu-
nity integration.43 External triggers, such as increased level
of stimulation, can also exacerbate behavioral problems,
which underscores the importance of delivering the pro-
gram in environments that can accommodate key factors
noted by teachers, including low light and noise, sufficient
space between mats,44 availability of multiple types of props,
and scheduling during less-busy times.34 Finally, we suggest
paying a lead and an assistant teacher, and that a rate of $50
per class for the lead teacher is currently adequate, with a
lower rate for an assistant being acceptable. In settings with
budgetary constraints, our finding that teachers perceived
increased empathy and broadly applicable skills from teach-
ing yoga to people with TBI suggests that the professional
development opportunity may offset dissatisfaction with
suboptimal compensation. 

Lastly, our results have implications on the delivery of
integrative health services among the TBI population more
broadly. Specifically, it is noteworthy that only 35% of
teachers had previous experience working with TBI, which
suggests that teachers with a broad range of experience lev-
els can be effectively trained to deliver yoga to this clinical
population. Given the large number of yoga studios and
increasing popularity of this practice among people with
neurological conditions,45 training yoga teachers in best
practices for TBI-specific yoga may be a strategic approach
to meeting the gap for accessible community-based servic-
es46 and enhancing service quality and outcomes in outpa-
tient settings. For example, Schmid and colleagues47 piloted
an innovative 8-week yoga and group occupational therapy
intervention led by a yoga teacher and an occupational ther-
apist and showed improved balance, self-efficacy, and fall-
risk management among patients with chronic stroke. 

Finally, there is opportunity to explore the application
of best practices for remotely delivering community-based,
TBI-specific yoga,48 given that fear of leaving home49 and
lack of transportation14 are barriers for people with TBI to
access programs at the community level. Researchers have
demonstrated high satisfaction and feasibility of yoga deliv-
ered through telehealth in veterans50 and cancer patients,51

suggesting this topic as an important area of future research
among the TBI population.

Limitations
Our study had a number of limitations. Although we inten-
tionally designed the survey to collect anonymous data to
enhance honesty and accuracy of responses and response
r a t e ,5 2 we we re consequently unable to probe for clari-
fication or elaboration on responses, which may have
missed opportunities to develop more compre h e n s i ve
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understanding of teachers’ perspectives on best practices.
Our study population was relatively homogenous in regard
to sex, race, and ethnicity; thus, our findings may not be
generalizable to underrepresented subgroups. However, the
demographic characteristics of our sample were fairly repre-
sentative of the national yoga teacher population, which is
mostly female and White.53 Because we did not survey pro-
gram participants, we were unable to triangulate teachers’
perspectives to more fully understand whether their percep-
tions aligned with students’ experiences. Therefore, an
important area of future research is to replicate this study
among people with diverse levels of TBI severity.

The primary strengths of our study included recruiting
a large sample of expert yoga teachers from diverse training
and yoga teaching backgrounds, which supports the gener-
alizability of our findings. Also, we designed the questions
to avoid common sources of bias, such as by using transi-
tion statements to give respondents more time to gather
their thoughts between questions and by asking for teach-
ers’ behaviors that enabled students to successfully practice
asana, meditation, pranayama, and group discussion,
respectively, instead of framing the question as hypothetical
or a belief about best practices.54

Finally, this study is the first to systematically identify
best practices for adapting and delivering community-based
yoga to people with TBI from expert yoga teachers’ perspec-
tives, which provides practical and actionable information
for use in community-, medical-, and research-based yoga
settings. We recommend that future research assess the
comparative effectiveness of these best practices to better
understand how to optimize yoga for TBI. For example, a
large, multisite hybrid effectiveness-implementation ran-
domized trial of LoveYourBrain Yoga may more rapidly
identify the most effective implementation strategies for
delivering community-based yoga for TBI survivors with
different levels of severity while elucidating impact on
important clinical outcomes55 such as community integra-
tion.56

Conclusions 

To deliver accessible, community-based yoga services to the
TBI population, we recommend choosing an environment
that has diverse props, low light and noise, and sufficient
space, and facilitating consistent instruction with a manual
that allows for flexibility. We also recommend ensuring that
yoga teachers have skills in offering physical modifications
for the head and neck; slow, simple, and repeated cueing to
facilitate cognitive processing; managing challenging behav-
iors through redirection techniques; and promoting safety
t h rough inclusivity, compassion, and personal agency.
Training yoga teachers in best practices for TBI-specific

yoga may be a strategic approach to meeting the gap for
accessible community-based services among this popula-
tion. 

Conflict-of-Interest Statement
All authors have reviewed the ICMJE uniform disclosure
form and declare the following. KZD is employed by the
LoveYourBrain Foundation, a nonprofit for which she led
the design of the curriculum for the LoveYourBrain Yoga
program. KZD is married to the executive director of the
L ove Yo u r Brain Foundation. SZ is employed by the
LoveYourBrain Foundation. NC has no relationships or
activities that could appear to have influenced the submit-
ted work. 

Acknowledgments
We are grateful to the LoveYourBrain Foundation for sup-
port in recruitment, and to the yoga teachers who partici-
pated in this study. We also thank Drs. Jon Lurie and Anna
Adachi-Mejia for their feedback on the study design and
analysis.

NC led the conception and design of the study, data
analysis, and interpretation, and drafted portions of the
manuscript. KZD and SZ and contributed to data analysis
and interpretation and drafted portions of the manuscript.
KZD is the guarantor. All authors approved the final man-
uscript.

The preparation of this manuscript research was sup-
p o rted by funding from a T32 NIH grant (No. T 3 2
MH073553) and received no other funding from the pub-
lic, commercial, or not-for-profit sectors. 

References

1. Taylor, C. A., Bell, J. M., Breiding, M. J., & Xu, L. (2017). Traumatic brain
injury-related emergency department visits, hospitalizations, and deaths—United
States, 2007 and 2013. Morbidity and Mortality Weekly Report Surveillance
Summaries, 66(9), 1–16. http://dx.doi.org/10.15585/mmwr.ss6609a1

2. Murphy, M. P., & Carmine, H. (2012). Long-term health implications of
individuals with TBI: A rehabilitation perspective. NeuroRehabilitation, 31(1),
85–94. http://dx.doi.org/10.3233/nre-20120777

3. Kumar, R. G., Juengst, S. B., Wang, Z., Dams-O’Connor, K., Dikmen, S. S.,
O’Neil-Pirozzi, T. M., . . . Wagner, A. K. (2018). Epidemiology of comorbid
conditions among adults 50 years and older with traumatic brain injury.
The Journal of Head Trauma Rehabilitation, 33(1), 15–24.
http://dx.doi.org/10.1097/htr.0000000000000273
4. U.S. Centers for Disease Control and Prevention. (2015). Report to Congress
on traumatic brain injury in the United States: Epidemiology and rehabilitation.
Atlanta: Division of Unintentional Injury Prevention, National Center for Injury
Prevention and Control. Retrieved from
www.cdc.gov/traumaticbraininjury/pubs/congress_epi_rehab.html

5. Scholten, A. C., Haagsma, J. A., Andriessen, T. M., Vos, P. E., Steyerberg, E.
W., van Beeck, E. F., & Polinder, S. (2015). Health-related quality of life after
mild, moderate and severe traumatic brain injury: Patterns and predictors of
suboptimal functioning during the first year after injury. Injury, 46(4), 616–624.
http://dx.doi.org/10.1016/j.injury.2014.10.064

Best Practices for Community-Based Yoga for People with Traumatic Brain Injury

www.IAYT.org



6. Arciniegas, D. B., Held, K., & Wagner, P. (2002). Cognitive impairment fol-
lowing traumatic brain injury. Current Treatment Options in Neurology, 4(1),
43–57. http://dx.doi.org/10.1007/s11940-002-0004-6
7. McCarthy, M. L., Dikmen, S. S., Langlois, J. A., Selassie, A. W., Gu, J. K., &
Horner, M. D. (2006). Self-reported psychosocial health among adults with
traumatic brain injury. Archives of Physical Medicine and Rehabilitation, 87(7),
953–961. http://dx.doi.org/10.1016/j.apmr.2006.03.007

8. Simeonsson, R. J. (2009). ICF-CY: A universal tool for documentation of dis-
ability. Journal of Policy and Practice in Intellectual Disabilities, 6(2),70–72.
http://dx.doi.org/10.1111/j.17411130.2009.00215.x
9. Blake, H. (2008). Caregiver stress in traumatic brain injury. International
Journal of Therapy and Rehabilitation, 15(6), 263–271.
http://dx.doi.org/10.12968/ijtr.2008.15.6.29878

10. Cott, C. A. (2004). Client-centred rehabilitation: Client perspectives.
Disability and Rehabilitation, 26(24), 1411–1422.
http://dx.doi.org/10.1080/09638280400000237

11. Turner-Stokes, L., Pick, A., Nair, A., Disler, P. B., & Wade, D. T. (2015).
Multi-disciplinary rehabilitation for acquired brain injury in adults of working
age. Cochrane Database System Review, 12, Cd004170.
http://dx.doi.org/10.1002/14651858.CD004170.pub3
12. Abrahamson, V., Jensen, J., Springett, K., & Sakel, M. (2017). Experiences
of patients with traumatic brain injury and their carers during transition from
in-patient rehabilitation to the community: A qualitative study. Disability and
Rehabilitation, 39(17), 1683–1694.
http://dx.doi.org/10.1080/09638288.2016.1211755

13. Rotondi, A. J., Sinkule, J., Balzer, K., Harris, J., & Moldovan, R. (2007). A
qualitative needs assessment of persons who have experienced traumatic brain
injury and their primary family caregivers. The Journal of Head Trauma
Rehabilitation, 22(1), 14–25. 
14. Donnelly, K. Z., Goldberg, S., & Fournier, D. (2019). A qualitative study of
LoveYourBrain Yoga: A group-based yoga with psychoeducation intervention to
facilitate community integration for people with traumatic brain injury and their
caregivers. Disability and Rehabilitation, 1–10.
http://dx.doi.org/10.1080/09638288.2018.1563638

15. Patel, N. K., Akkihebbalu, S., Espinoza, S. E., & Chiodo, L. K. (2011).
Perceptions of a community-based yoga intervention for older adults. Activities,
Adaptation & Aging, 35(2), 151–163.
http://dx.doi.org/10.1080/01924788.2011.574256

16. Skoro-Kondza, L., Tai, S. S., Gadelrab, R., Drincevic, D., & Greenhalgh, T.
(2009). Community based yoga classes for type 2 diabetes: An exploratory ran-
domised controlled trial. BMC Health Services Research, 9(1), 33.
http://dx.doi.org/10.1186/1472-6963-9-33
17. Schmid, A. A., Miller, K. K., Van Puymbroeck, M., & Schalk, N. (2016).
Feasibility and results of a case study of yoga to improve physical functioning in
people with chronic traumatic brain injury. Disability and Rehabilitation, 38(9),
914–920. http://dx.doi.org/10.3109/09638288.2015.1062927

18. Grimm Otr, L. A. (2017). Yoga after traumatic brain injury: Changes in
emotional regulation and health-related quality of life in a case-study.
International Journal of Complementary & Alternative Medicine, 8(1).
http://dx.doi.org/10.15406/ijcam.2017.08.00247
19. Silverthorne, C., Khalsa, S. B., Gueth, R., DeAvilla, N., & Pansini, J.
(2012). Respiratory, physical, and psychological benefits of breath-focused yoga
for adults with severe traumatic brain injury (TBI): A brief pilot study report.
International Journal of Yoga Therapy, 22, 47–51. 

20. Donnelly, K. Z., Linnea, K., Grant, D. A., & Lichtenstein, J. (2017). The
feasibility and impact of a yoga pilot programme on the quality-of-life of adults
with acquired brain injury. Brain Injury, 31(2), 208–214.
http://dx.doi.org/10.1080/02699052.2016.1225988

21. Donnelly, K. Z., Baker, K., Pierce, R., St. Ivany, A. R., Barr, P. J., & Bruce,
M. L. (2019). A retrospective study on the acceptability, feasibility, and effective-
ness of LoveYourBrain Yoga for people with traumatic brain injury and care-
givers. Disability and Rehabilitation, 2, 1–12.
http://dx.doi.org/10.1080/09638288.2019.1672109.
22. Schmid, A., & Van Puymbroeck, M. (2019). Yoga therapy for stroke: A hand-
book for yoga therapists and healthcare professionals. Pencaitland, UK: Singing
Dragon.

23. Danford, J. (2016). Yoga therapy for Parkinson’s disease and multiple sclerosis.
Pencaitland, UK: Singing Dragon.
24. Justice, L., Brems, C., & Ehlers, K. (2018). Bridging body and mind:
Considerations for trauma-informed yoga. International Journal of Yoga Therapy,
28(1), 39–50. http://dx.doi.org/10.17761/2018-00017r2

25. Combs, M. A., Critchfield, E. A., & Soble, J. R. (2018). Relax while you
rehabilitate: A pilot study integrating a novel, yoga-based mindfulness group
intervention into a residential military brain injury rehabilitation program.
Rehabilitation Psychology, 63(2), 182–193.
http://dx.doi.org/10.1037/rep0000179
26. von Elm, E., Altman, D. G., Egger, M., Pocock, S. J., Gotzsche, P. C., &
Vandenbroucke, J. P. (2007). The Strengthening the Reporting of Observational
Studies in Epidemiology (STROBE) statement: Guidelines for reporting obser-
vational studies. Annals of Internal Medicine, 147(8), 573–577. 

27. U.S. Census Bureau. (2015). The American community survey. Retrieved from
www.census.gov/acs/www/data/data-tables-and-tools/data-profiles/2015/

28. Hsieh, H. F., & Shannon, S. E. (2005). Three approaches to qualitative con-
tent analysis. Qualitative Health Research, 15(9), 1277–1288.
http://dx.doi.org/10.1177/1049732305276687
29. Lincoln, Y., & Guba, E. G. (1985). Naturalistic inquiry. Newbury Park,
Calif.: Sage.

30. Ylvisaker, M., Todis, B., Glang, A., Urbanczyk, B., Franklin, C., DePompei,
R., . . . Tyler, J. S. (2001). Educating students with TBI: Themes and recom-
mendations. The Journal of Head Trauma Rehabilitation, 16(1), 76–93. 
31. Ilie, G., Cusimano, M. D., & Li, W. (2017). Prosodic processing post trau-
matic brain injury—A systematic review. Systematic Reviews, 6(1).
http://dx.doi.org/10.1186/s13643-016-0385-3

32. Prince, J., Schussler, E., & McCann, R. (2019). Rehabilitation utilizing con-
trolled aerobic activity in patients with a concussion: A critically appraised topic.
Journal of Sport Rehabilitation, 1–17. http://dx.doi.org/10.1123/jsr.2018-0224

33. Streifer, M., Brown, A. M., Porfido, T., Anderson, E. Z., Buckman, J. F., &
Esopenko, C. (2019). The potential role of the cervical spine in sports-related
concussion: Clinical perspectives and considerations for risk reduction. Journal
of Orthopaedic & Sports Physical Therapy, 49(3), 202–208.
http://dx.doi.org/10.2519/jospt.2019.8582
34. Hugentobler, J. A., Vegh, M., Janiszewski, B., & Quatman-Yates, C. (2015).
Physical therapy intervention strategies for patients with prolonged mild trau-
matic brain injury symptoms: A case series. International Journal of Sports
Physical Therapy, 10(5), 676–689.

35. Thornton, M., Marshall, S., McComas, J., Finestone, H., McCormick, A.,
& Sveistrup, H. (2005). Benefits of activity and virtual reality based balance
exercise programmes for adults with traumatic brain injury: Perceptions of par-
ticipants and their caregivers. Brain Injury, 19(12), 989–1000.
http://dx.doi.org/10.1080/02699050500109944
36. Ashworth, F., Clarke, A., Jones, L., Jennings, C., & Longworth, C. (2015).
An exploration of compassion focused therapy following acquired brain injury.
Psychology and Psychotherapy: Theory, Research and Practice, 88(2), 143–162.
http://dx.doi.org/10.1111/papt.12037

37. Douglas, J. (2019). Loss of friendship following traumatic brain injury: A
model grounded in the experience of adults with severe injury.
Neuropsychological Rehabilitation, 1–26.
http://dx.doi.org/10.1080/09602011.2019.1574589

38. Breitenstein, S. M., Gross, D., Garvey, C. A., Hill, C., Fogg, L., & Resnick,
B. (2010). Implementation fidelity in community-based interventions. Research
in Nursing and Health, 33(2), 164–173. http://dx.doi.org/10.1002/nur.20373
39. Whyte, J., & Hart, T. (2003). It’s more than a black box; It’s a Russian doll:
Defining rehabilitation treatments. American Journal of Physical Medicine and
Rehabilitation, 82(8), 639–652.
http://dx.doi.org/10.1097/01.Phm.0000078200.61840.2d

40. Yuen, H. K., & Benzing, P. (1996). Treatment methodology. Guiding of
behaviour through redirection in brain injury rehabilitation. Brain Injury, 10(3),
229–238. 
41. Alderman, N. (2003). Contemporary approaches to the management of irri-
tability and aggression following traumatic brain injury. Neuropsychological
Rehabilitation, 13(1-2), 211–240.
http://dx.doi.org/10.1080/09602010244000327

International Journal of Yoga Therapy — No. 30 (2020)

www.IAYT.org



42. Yoga Alliance. (2019). RYS 500 standards. Retrieved from www.yogaal-
liance.org/Credentialing/Standards/500-HourStandards
43. May, M., Milders, M., Downey, B., Whyte, M., Higgins, V., Wojcik, Z., . . .
O’Rourke, S. (2017). Social behavior and impairments in social cognition fol-
lowing traumatic brain injury. Journal of the International Neuropsychological
Society, 23(5), 400–411. http://dx.doi.org/10.1017/s1355617717000182

44. Fluharty, G., & Glassman, N. (2001). Use of antecedent control to improve
the outcome of rehabilitation for a client with frontal lobe injury and intolerance
for auditory and tactile stimuli. Brain Injury, 15(11), 995–1002.
http://dx.doi.org/10.1080/02699050010025795
45. Wells, R. E., Phillips, R. S., Schachter, S. C., & McCarthy, E. P. (2010).
Complementary and alternative medicine use among US adults with common
neurological conditions. Journal of Neurology, 257(11), 1822–1831.
http://dx.doi.org/10.1007/s00415-010-5616-2

46. Heinemann, A. W., Sokol, K., Garvin, L., & Bode, R. K. (2002). Measuring
unmet needs and services among persons with traumatic brain injury. Archives of
Physical Medicine and Rehabilitation, 83(8), 1052–1059.
http://dx.doi.org/10.1053/apmr.2002.34283

47. Schmid, A. A., Van Puymbroeck, M., Portz, J. D., Atler, K. E., & Fruhauf,
C. A. (2016). Merging Yoga and Occupational Therapy (MY-OT): A feasibility
and pilot study. Complementary Therapies in Medicine, 28, 44–49.
http://dx.doi.org/10.1016/j.ctim.2016.08.003
48. Jones, T. M., Dear, B. F., Hush, J. M., Titov, N., & Dean, C. M. (2016).
The myMoves Program: A feasibility and acceptability study of a remotely deliv-
ered self-management program for increasing physical activity among communi-
ty-dwelling adults with acquired brain injury. Physical Therapy, 96(12),
1982–1993. http://dx.doi.org/10.2522/ptj.20160028

49. Pinto, S. M., Newman, M. A., & Hirsch, M. A. (2018). Perceived barriers
to exercise in adults with traumatic brain injury vary by age. Journal of
Functional Morphology and Kinesiology, 3(3), 47. Retrieved from
www.mdpi.com/2411-5142/3/3/47

50. Addington, E. L., Sohl, S. J., Tooze, J. A., & Danhauer, S. C. (2018).
Convenient and live movement (CALM) for women undergoing breast cancer
treatment: Challenges and recommendations for internet-based yoga research.
Complementary Therapies in Medicine, 37, 77–79.
https://doi.org/10.1016/j.ctim.2018.02.001
51. Schulz-Heik, R. J., Meyer, H., Mahoney, L., Stanton, M. V., Cho, R. H.,
Moore-Downing, D. P., . . . Bayley, P. J. (2017). Results from a clinical yoga
program for veterans: Yoga via telehealth provides comparable satisfaction and
health improvements to in-person yoga. BMC Complementary and Alternative
Medicine, 17(1), 198. http://dx.doi.org/10.1186/s12906-0171705-4

52. Saleh, A., & Bista, K. (2017). Examining factors impacting online survey
response rates in educational research: Perceptions of graduate students. Journal
of MultiDisciplinary Evaluation, 13(29), 63–74.
53. Park, C. L., Braun, T., & Siegel, T. (2015). Who practices yoga? A systemat-
ic review of demographic, health-related, and psychosocial factors associated with
yoga practice. Journal of Behavioral Medicine, 38(3), 460–471.
http://dx.doi.org/10.1007/s10865-015-9618-5

54. Choi, B. C. K., & Pak, A. W. P. (2005). A catalog of biases in question-
naires. Preventing Chronic Disease, 2(1), A13. 

55. Curran, G. M., Bauer, M., Mittman, B., Pyne, J. M., & Stetler, C. (2012).
Effectiveness-implementation hybrid designs: Combining elements of clinical
effectiveness and implementation research to enhance public health impact.
Medical Care, 50(3), 217–226.
http://dx.doi.org/10.1097/MLR.0b013e3182408812
56. Ritchie, L., Wright-St. Clair, V. A., Keogh, J., & Gray, M. (2014).
Community integration after traumatic brain injury: A systematic review of the
clinical implications of measurement and service provision for older adults.
Archives of Physical Medicine and Rehabilitation, 95(1), 163–174.

Best Practices for Community-Based Yoga for People with Traumatic Brain Injury

www.IAYT.org


